We all know at least one person who is always late to gatherings, completes assignments at the last minute, and has trouble getting organized.
But that person is often the most creative and funniest among us. That person, perhaps, is a divergent thinker. Divergent thinking is the cognitive process of generating alternative ideas or possible solutions to problems (Wang, Hao, Ku, Grabner, & Fink, 2017) . Divergent thinking involves fluency, flexibility, and originality of ideas (Hass, 2017) . To solve problems, divergent thinkers have different starting points and change direction when needed, leading to multiple, potentially correct and appropriate, solutions. There is evidence that divergent thinkers are more
creative, more open to new ideas, process more sensory information, and even have better visual perceptual skills (Chrysikou, 2012; Kraft, 2005; Wang et al., 2017) . The characteristics of divergent thinkers include thought processes that are more fluent, varied, flexible, original, and elaborative (Kraft, 2005) . For problem solving, divergent thinkers demonstrate high levels of problem sensitivity, which is used for identifying the problem, and redefinition, which is the ability to view a problem in different ways (Kraft, 2005) .
The opposite of divergent thinking is convergent thinking. Convergent thinking is the cognitive process of generating the single, correct idea or solution to a problem through eliminating and filtering out information (Kraft, 2005) . Much of our cognitive training, such as formal education and assessment of cognitive skills, focuses on convergent thinking. Measures, such as IQ testing, mainly assess convergent thinking (Kraft, 2005) .
Most students in formal education spend their lives being taught to use convergent thinking, and there is evidence to suggest that this training represses and even decreases the neural connections needed for divergent thinking (Kraft, 2005) .
Divergent Thinking and the Occupational

Therapy Student
The question, then, is posed about the importance of divergent thinking in our occupational therapy (OT) students. It seems as if exam, but may not improve success rates for students on fieldwork placements. Bathje et al. (2014) found that undergraduate GPA did not predict success on fieldwork placements and only the GRE-written section was a significant predictor of fieldwork scores. This, perhaps, is because the GRE-written section tests critical thinking and analytical writing skills, such as the ability to articulate and support complex ideas clearly and effectively; skills closely related to divergent thinking.
While the demand for divergent thinking may be low for admission to academic programs, it is crucial for success on fieldwork placements. Divergent thinking is closely related to creative abilities (Kraft, 2005; Wang et al., 2017) . In a survey by Campbell et al. (2015) , 86.6% of fieldwork educators listed creativity as an essential professional attribute for success in a fieldwork placement, and that number rose to 95% if the fieldwork placement was in a pediatric setting.
Divergent Thinking and Occupational Therapy Practice
The need for divergent thinking in fieldwork placements is also an indicator of how important it is for OT practice. The profession of OT thrives on divergent thinking. Divergent thinking, with its ties to creativity, is needed to generate treatment ideas and solutions to clinical problems. Creativity, the process of exploring diverse possible solutions and generating original ideas through divergent thinking (Kraft, 2005; Wang et al., 2017) , has been shown to be a part of everyday OT practice for both clinical reasoning and the generation of treatment activities (Schmid, 2004) .
In addition to using divergent thinking to generate treatment ideas and solve clinical problems, creativity itself is used as a treatment modality in OT. Occupational therapists have clients participate in creative activities to promote the restoration of function (Royeen, 2015) .
"Creativity is the core element of our behaviors; it incorporates an intrinsic motivation to complete a goal and taps into the innate desire for mastery we as humans instinctively possess" (Royeen, 2015, p. 3). 
Fostering Divergent Thinking
Given the importance of divergent thinking to the OT profession, the need to foster it in OT students is apparent. As a profession, we can either admit more students who are naturally divergent thinkers into OT programs or we can help build these skills in the students who are already admitted to our programs. To admit more students who are inherently skilled in divergent thinking, the criteria for admissions to programs may need to include factors other than GPA or GRE scores. Adding (Kraft, 2005) .
This process of learning to think divergently cannot be forced, but must instead be fostered. The creative process requires information, incubation, and respite (Kraft, 2005) . Information is initially gathered using convergent thinking to gain knowledge about a subject. Preparation through the acquisition of expert knowledge forms a basis for potential elaboration. Boyd and Goldenberg (2013) propose that the creative process does not require the proverbial "thinking outside the box," but rather requires working with known information in various ways. This process, however, cannot be forced and often requires respite for the information to be processed.
There is also evidence that a supportive environment is needed to help foster the creative process (la Cour et al., 2005; Schmid, 2004) . The environment must not focus on the correct or routine answers, but encourage freedom of choice, have lower productivity demands, and have fewer time restraints. Because the creative process involves taking risks, the environment needs to be one where trust, safety, and support are evident (Schmid, 2004 ). 
